PAGE  
1
Kelly


Maria Kelly
ENG 200-016

Professor Mincey

Teacher Preparation
How would you evaluate the quality of teaching that you received throughout your public education experience?  Teacher preparation is a significant contributing factor in the process of creating an excellent instructor.  Without teachers who are fully equipped with the knowledge to manage a classroom and successfully enlighten their students, school systems are failing.  This is an issue that should be important to every individual in the nation considering that even those who are not current students have children or close family members still in the educational process.
 I come from a small town where high quality teachers are rare.  As I reflect on my K-12 education experience, I can remember dreading the classes where I had to put forth an effort.  Now, however, I appreciate them more than ever because those few courses with caring teachers are the only ones that prepared me for college.  In the classes that I feel did not contribute to my higher education preparation, the problem (in most instances) did not lie in teachers who didn’t care, but I believe the issue dated back to teacher education program in college.  Many teachers are not getting the training they need to enter a classroom and be successful, especially in eastern Kentucky.  The teacher education programs that have been determined as “failing” need to be remodeled to better prepare our nation’s teachers.  Throughout the course of this paper I will be explaining how some teacher education programs in the United States are failing and the changes that can be made to make them more successful.

The popular television show 20/20 developed an episode several years ago which discussed incompetent schools and teachers.  The report began by explaining how teachers are repetitively taking and flunking evaluation tests all across the United States.  This teacher failure is commonly being showed in the classroom by tests scores and even by students suggesting that their teachers aren’t doing well.  So many college graduates in Massachusetts, Texas, and New York are failing teacher competency exams that the states are considering shutting down their programs.
Whitney Dyer, a student teacher at Fleming County High School and a recent graduate of Morehead State University, exposed in a recent interview some details about her teacher preparation experience.  Whitney was the last person to be admitted into the Family and Consumer Science program at MSU, and therefore, was the last to graduate with that major.  Morehead State was in the process of doing away with the program as Whitney was going threw it and the University had to hire high school teachers to teach some of her classes.  She claims that she had to teach a lot of the content area courses herself, and she did not have as many cooking courses as other family consumer science majors from other universities.  As a result of Whitney’s lack of collegiate preparation and sufficient practice, on her first day teaching foods lab, she had a disastrous experience in front of her students. 
This past summer every state was supposed to report that there was a “highly qualified” teacher in all of their classrooms, however, not one state meet that deadline (Wolk, 2006).  Ronald Wolk (2006), in his article “99.9 Percent Bunk”, explains how the No Child Left Behind Act defines a qualified teacher as someone who is certified by the state.  He humorously compares a teacher certification to a driver’s license; just because someone has a license to drive does not assure that they are an excellent driver.  Wolk goes on to explain how teacher preparation programs have low admission prerequisites in relation to teacher candidates’ success potential. The term “qualified” imposes that the individual is experienced, effective, and successful, when in reality they merely possess a teaching certificate that provides little insight into their actual teaching abilities.  
During my three year middle school education, I coincidently had the same social studies teacher every year.  The instruction that my peers and I received in this class was almost non-existent.  We spent many of our class periods outside on the soccer field or taking random field trips across town.  The few moments of “quality” time that was spent at least attempting to administer lessons in the classroom was often plagued by the teacher’s inability to sufficiently answer student’s questions.  He would become frustrated and discouraged when a student would ask a question that he did not know how to successfully deliver an answer for and would often give up the lesson entirely.  On other occasions he would allow the volume of side discussions among students to reach and intolerable level until finally we would either discontinue his attempts at teaching or in some cases, even join in on these random, off the topic conversations of little or no relation to the subject matter.

My middle school social studies teacher was simply unprepared to teach his class.  He had no classroom management skills, nor did he know how to develop a successful lecture.  The only way that he felt comfortable around his students was to get them outside of the classroom and to engage them in an activity that was rarely educational.  It is beyond my knowledge as to how this man could not only have been my teacher for three consecutive years, but was allowed to continue teaching long enough to attain full retirement as a middle school instructor.  Mr. Bollig (not his real name) had excellent social skills and was a very enjoyable person to be around.  With the right college preparation, I feel confident that he could have been a great teacher.

Arthur E. Levine, the previous president of The National Council for Accreditation of Teacher Education, claims that universities who produce a large amount of aspiring teachers statistically have shamefully low admission standards and the instructors of the college of education have less commendable credentials (Honawar, 2006).  Levine goes on to argue that the success of teacher education at highly-ranked colleges, is not usually a top priority.  The reason why many teachers are determined as unprepared shortly after graduation lies fundamentally within the instructor’s preparation in college.  He feels that too many universities are concerned with how many teaching candidates they have rather than focusing on their success.
In a recent interview with April Miller, assistant dean of the college of education at Morehead State University, she claims that their teacher education program is a “well organized operation.”  The program at this university is more than just a college of education because aspiring teachers must receive a degree in the area that they want to teach.  It is a major goal of MSU that teachers know their subject matter.  They also have a TE council that consists of representatives across campus that makes up the governing body of teacher education programs.  Miller continued by explaining how many colleges do not have a council like we do which makes them less likely to be involved with decisions. 

Another aspect of Morehead State’s program is the consistent admission and exit criteria for all students and the common student teaching assessment, which many other universities do not have.  They are currently implementing the TK20 system at Morehead State.  With this system, the colleges of education are trying to implement a data analysis system which will help them monitor and track information about their students.  The TK20 will allow them to evaluate these students and use the data gathered to make appropriate changes in their program.
The Kentucky Deskbook of Economic Statistics possessed data on the following web site, http://www.moreheadstate.edu/teach, which led me to believe that Morehead State University’s teacher education program did indeed have some faults.  According to the information that I discovered, 80 percent of eastern Kentucky teachers are Morehead State University graduates.  That data also suggested that eastern Kentucky has the lowest percentage of high school graduates in the state, which demonstrates that the failure of these students can be traced back to MSU and its TEP program.  Miller’s response to this issue was that they are aware of the lack of success of eastern Kentucky teachers and they are taking responsibility for it.  She describes how MSU is part of the education culture of this area and it is their goal to produce quality teachers.  Miller believes that with the current changes that are being implemented, they will see some improvements with teacher quality in eastern Kentucky.  
According to Mark Clayton (1999), North Carolina Governor Jim Hunt claims that the first thing that can be done to improve scholastic performance and learning for our children is to ensure that our teachers are nothing less than the best.  Hunt mentions how although testing programs, nice facilities, and modern technology are significant, he feels that quality teachers should be the number one goal.  He goes on to say that the first step in recruiting the best instructors is to have very high standards.  Personally, I believe that aspiring teachers who are declined from the teacher’s education program or even a teaching job should accept the rejection and try to improve their strategies.  Therefore, high standards would help create a more successful teacher education program.
 Hunt discusses how adequate salary would influence more individuals to become teachers.  Being a teacher education program candidate and a sophomore at Morehead State University with a double major in Education, I have experienced many conversations with friends and peers about how teachers are underpaid.  A countless number of students do not even consider education as a career for themselves as a result of its low paying salary.  This issue is cannot be resolved, however, by the power of a successful teacher education program.  If wages for teachers were increased, I do believe that the field of education would instantly capture individuals who have much more motivation and potential.  Hunts final step to create better teachers was to reinforce the behaviors of exceptionally good educators by increasing their salary.  Increased pay for great teachers is an excellent idea because it is a way of rewarding those who are prepared to teach and that apply their knowledge effectively.

Anne Prater, a Kentucky graduate student, posted a message on the teacher education week magazine website (www.edweek.org), which suggested teacher education programs are somewhat effective.  These programs, however, need to be modified in order to become more successful.  Anne suggests that the TEP should require more field observation hours for its students.  She believes that this condition would “weed-out” the aspiring teachers who really aren’t fit for the classroom because they’d be too miserable to complete their field experience hours.  Also, more experience means more knowledge.  Being in a college classroom and learning about what could happen in your own classroom and how to handle such situations is much different than actually experiencing it first hand.  Personally, the observations that I have made the past three semesters have benefited me more than any education course I have taken.  Being in a public education classroom and seeing routine behaviors has really taught me key principles about being a teacher.  During my experience, I gained a vast amount of useful knowledge about how to manage and instruct a classroom.  Although I do believe that education classes are essential to teacher education, I trust that field experience is more beneficial to aspiring teachers.  

On the same online posting site (www.edweek.org), Assistant Principal Dina Everage explains how she has seen many eager teachers hired and after several weeks of teaching, their enthusiasm has disappeared.  She discusses how colleges need to prepare prospective teachers for the harsh realities that they will face in their own classroom.  She believes that a good start towards accomplishing this would be offering more courses on classroom management, as well as making students accessible to more field experience in an area where the community is similar to the one in which they wish to teach.  Everage says “though I am now fully prepared, it is so challenging that when I interview potential staff even my brutal honesty can not adequately paint a picture for them of what they will face!”.

Andrea Kent (2005), author of “Acknowledging The Need Facing Teacher reparation Programs: Responding to Make a Difference”, explained how a southeastern United States university put their teacher candidates in Title I inner city schools, to gain their field experience hours the semester before they were to complete their student teaching experience.  During this semester, the aspiring teacher is in a classroom three days a week with a mentor instructor that guides them.  Additionally, this mentor is usually the same instructor that looks over them throughout the candidates’ student teaching experience.  Many of these students, once graduated, wanted to continue their career at one of these schools.  Also, as beginning teachers they felt better prepared to instruct a diverse classroom.  
I believe that teacher quality is an issue that desperately needs focus from our nation.  Immediate changes to the teacher education program at colleges and universities, where the programs are failing, are imperative to ensure that we have the best individuals instructing our children.  This solution is not something that can be easily implemented, solving the problem instantly.  The process is going to require a great deal of consideration and tedious work by colleges of education.  

Morehead State University and other colleges that have a similar teacher success rates should first raise the standards of acceptance for their TEP.  Remember, the quantity of teacher candidates does not equal quality.  Next, I suggest that colleges of education require their students to receive more field experience hours and less time in the college classroom.  I strongly believe that observing children’s behaviors and how their teacher reacts to them is more beneficial to an aspiring teacher than learning about how to handle a situation from a professor.  The key here is that first hand experience helps a new teacher (and even old) manage a classroom.  

Finally, I believe that increased pay for outstanding performance in the education field (an issue that is outside the control of universities and colleges of education) would attract more highly qualified individuals to the teaching profession.  Many students are instantly discouraged from becoming a teacher because of such low salaries and they choose to major in a field that typically produces more income.  If teachers’ salaries were increased, especially for those who demonstrate that they are excellent professionals, colleges of education would receive better qualified candidates.  

If the changes that I suggested above were implemented at Morehead State University and other universities where the production of successful teachers is low, the quality of our nations’ teachers would be at an all time high.  A prepared teacher is something that America could be proud of. 
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