English 200: Writing II (Writing about Education)
Kathryn Mincey


        
     
 Spring 2009 


    Office Hours:
Associate Professor of English                Section 004, 10:20 MWF, CB 409 & 312    
 
 Tues  9:00-11:30, 1:00-4:00
Combs 416


           Section 008, 11:30 MWF, CB 409 & 312

 W  9-10, others by appt.
      Pre-requisites: Eng 100 and Completion of 24 credit hours

783-2305, 784-6353
        Web Page: http://people.morehead-st.edu/fs/k.mincey      E-mail: k.mincey@morehead-st.edu

                Text: Maimon and Peritz.  A Writer’s Resource, 2e, McGraw Hill, 2007.
Note: Assignments in the handbook (WR) are for section numbers, not page numbers.

Other items needed:  Printing $ on your Eagle card; a plain pocket folder; 3 x 5 index cards; a jump drive if possible
JANUARY
M 12
Course introduction; discourse analysis
W 14
Texts about school (group presentations)
F 16
Online resources (WR 18, 19, 21, 25) In-class writing

W 21
Responsible Reading (WR 4)



Adler’s “How to Mark…” 

First set of source cards due
M 26
Attribution, paraphrasing, quotation & plagiarism (WR 23)



Read & mark the Horner essay

W 28
Drafting a summary essay; prewriting check
F 30
Drafting a summary essay; prewriting check

FEBRUARY
M 2
P 1 DUE: SUMMARY



Critical thinking (WR 4b-c, 11)
W 4
Blocks to critical thinking Gender bias readings  (web page)


Second set of source cards due

M 9
Inductive fallacies
W 11
Editing (WR 7)

Inductive fallacies
F 13, M 16   Deductive fallacies
W 18
Relevance fallacies; quiz


M 23
Rel. fallacies; debate assignment
Third set of source cards due
W 25
Lab: Critical thinking test 


P2 Prewriting check
FEBRUARY
F 27
Lab:  P 2 DUE: SYNTHESIS

MARCH

M 2, W 4, M 9, W 11  
Debates

F 13
 P3 DUE: CRITICAL ANALYSIS
M 23
Research topic due; field research (WR 18, 19, 22)

W 25
Managing sources (WR 21. 23)

M 30
Source card check; research

APRIL
W 1
Developing a practical argument (WR 4, 11); research

F 3

Interview due; research

M 6
Outlining the argument (11, 5)


Advocacy Letters (15, 16)

W 8
Drafting the argument (WR 24, 26-30)

M 13
1st COMPLETE DRAFT OF RESEARCH PROJECT DUE 

W 15, F 17, M 20
Revision conferences

W 22
P 4 DUE: LETTER TO THE EDITOR;  Preparation for oral presentations (WR 13,14,  20)

M 27, W 29, F May 1
ORAL PRESENTATIONS 

Th 7, 10:15, Section 4 RESEARCH PROJECT DUE
F 8, 10:15, Section 8 RESEARCH PROJECT DUE
Course Description and Requisites 
Prerequisite: English 100 and completion of 24 semester hours. 

English 200 builds on skills learned in English 100 by leading students to analyze and write critically about readings related to the focus discipline. The purpose of this course is to help students learn to analyze and write critically about the rhetoric of discourse about education or humanities. Through activities of drafting, revising, editing, reading, and discussing, students will further develop the analytical and synthesizing skills introduced in Eng 100.

General Education Goals
I.
Essential Goals

A.
To Communicate Accurately and Effectively: Students will write, revise, and edit papers explaining positions or issues they have discovered in their reading assignments. Papers, discussions, and reports will demonstrate the students’ abilities to analyze the needs of different audiences.

B.
To Locate, Select, and Present Information Efficiently: Students will use electronic, library‑based, and field‑research resources by creating at least one extended, argumentative document incorporating different forms of verbal (written and oral) assignments such as summaries, analyses, and critiques. Students will demonstrate their ability to clarify an issue and incorporate it into a coherent, extended written critical analysis.

C.
To Think and Reason Analytically:  Students will produce documents and participate in discussions that demonstrate ability to recognize rhetorical reasoning in readings and to apply analytical reasoning to their own work.

II. 
Ancillary Goals

A.
To function responsibly in the natural, social, and technological environment.

B.
To recognize and respond to aesthetic values in creative human expression.

C.
To make informed and ethical value decisions.

D.
To develop life skills.

Learner Outcomes of this Course
Students who have successfully completed Eng 200 will be able to

1. work with a group of peers and/or their teacher to draft revise, and edit papers which exhibit organization, mechanical correctness, and structure appropriate at general‑reader level;

2. responsibly incorporate various types of external sources into documents and presentations using documentation techniques appropriate to the discipline of the paired Area Study section;

3. recognize the multiple viewpoints of a complex argument and explicate those viewpoints through writing and discussion using appropriate rhetorical techniques to develop an effective argument;

4. use writing and/or discussion to explore the relationship of the course materials (about educational issues) to their own lives and values with a view to understanding the perspectives of others; and

5. apply techniques for analyzing texts which will aid them selecting, accepting, and/or rejecting (in a fair, courteous, and respectful manner) the arguments of others based on ethical criteria.

6. incorporate service learning in course requirements (See note at the end of the syllabus).

Teaching and Assessment Strategies for this Course
The instructor will rely on a variety of strategies such as:

1. discussion of professional and student texts in private conference and whole class settings;

2. writing‑to‑learn techniques including a Reading Journal of eight article summaries (one-paragraph accompanied by an MLA citation and the text-marked article), in‑class written responses; 

3. assignment of an essay-length summary, synthesis, critical analysis, and research project;

4. instructor presentations about important concepts in the readings as they relate to bias and objectivity in other writers’ and students’ argumentative texts;

5. students’ presentation of their own writing and research discoveries in formal class reports to promote understanding of the role the research plays in their lives;

6. student and teacher use of communication technology (employing MSU e-mail accounts to communicate and distribute course materials) and online resources for research; and

7. quizzes or “quick-writes” based on course readings and discussion; 

8. annotated local revisions for reviewing personal grammar and usage needs; and 
9. one short oral lesson on a reasoning fallacy to engage students in applying argumentative strategies.

Assignments
The course calendar lists only basic reading assignments and major papers.  Be sure you have the assigned readings completed before the class meeting indicated.  Additional written exercises and reading quizzes may or may not be announced.  Other ongoing assignments include the Reading Journal and Annotated Local Editing Process described later.  Each student will also present a short lesson on a reasoning fallacy during the critical thinking unit and participate in an oral debate in class on an educational issue. 

For writing assignments, you may do preliminary drafting and informal work in pencil or pen or on a word processor, but submission drafts should be prepared on a word processor, double‑spaced in 12 pt. Times New Roman font and saved on a diskette. It is a good idea to save your work to "Text" so you can access it from any word processor. You should also keep a back-up copy of all your work. 


 All materials pertinent to a submitted assignment should be stapled in the requested order and labeled carefully with your name, the assignment title, the draft number, and the date. This course follows the full process of each piece of writing, so you will rarely, if ever, turn in only a final draft.  For the first few papers, the assignment is not completed until the "Annotated Local Revision Process," explained in a separate handout, is satisfactorily submitted.  

Attendance
Absences result in lower grades or failure. Make‑up work is permitted only when an acceptable explanation is documented (for example, with a note from a medical doctor, court official, or by an obituary) and presented to me by the class meeting following the absence. If you must be absent, call me prior to the meeting or as soon after as possible. Regardless of absence, meeting assignments on time is still your responsibility.  Regular in‑class assignments on Fridays should be a sign of caution against "three‑day weekends."

Three absences by mid-term will lower your grade one letter, and you will be advised to drop the course.  If you have missed five class meetings by the end of the semester, your final grade will be lowered one letter. Seven or more absences will prevent you from passing the course.

Tardiness and Etiquette
If the roll has been taken before you appear in class, your absence will likely remain on record unless you check with the instructor after class. Quizzes are usually given at the first of class without opportunity for makeup resulting from unexcused tardiness. Three tardies will constitute one absence. 

Please eat, drink, send or receive cellular phone calls, socialize with classmates, and tend to other personal needs before or after class. Be sure to turn off cell phones during class. Tobacco use of any kind is prohibited in the classroom and in my office.

Plagiarism

Plagiarism can mean either (1) intentionally using someone else’s words, or ideas, or text as if they were your own or (2) unintentionally but carelessly documenting or handling other sources. The former is not likely in this class, and an important part of the purpose of this class is to help you learn to avoid the latter.  Students may fail an assignment and sometimes the course for plagiarizing (and it’s not difficult to detect).

Individual Conferences
You are encouraged to schedule an appointment to discuss each returned paper or any upcoming assignment when you need help. We will schedule conferences frequently.   When you can’t reach me at the first number listed, call the second (prior to 10 pm).  I will bring an appointment schedule to class for your convenience. 
Assessment

Below is an approximate list of major assignments and point values; both are subject to change but should give you a “ballpark” estimate.  Your grade will be determined by your percentage of the total number of points possible at mid-term and final evaluation, generally by decades (90-100% = A, 80-89% = B, and so on). For every major paper and assignment, you will receive, in advance, a specific set of written instructions accompanied by an assessment rubric. 

Papers 1-4

100 points each 

= 
400 points

Local revisions

20 points each x 4 
=
  80 points
Source card submissions




  40 points
Fallacy lesson





  50 points

Debate presentation




  50 points

Interview





  50 points

Quizzes, Quick-writes   10-20 points each
 =
  80 points

Presentation of Project



 
  50 points

Research Paper





200 points

Total 





            1000 points

Organization and Preparation
Acquire two or three plain, pocket folders.  Keep all prewriting, drafting and final submissions in a working portfolio and all other quizzes, exercises and annotated local revisions in a supplementary folder. One folder may be reserved for collecting materials related to the research project. Do not discard any papers for the class until the semester has ended. 

On days when we meet in the computer lab, bring a jump drive if you have one, and know your user id and password for the academic computing system. 

Disability Accommodation

In compliance with the ADA, all students with a documented disability are entitled to reasonable accommodations and services to support their academic success and safety. Though a request for services may be made at any time, services are best applied when they are requested at or before the start of the semester. To receive accommodations and services the student should immediately contact the Disability Services Coordinator in the Office of Academic and Career Services, 223 Allie Young Hall, 606-783-5188, www.moreheadstate.edu/acs/
Campus Safety Statement

Emergency response information will be discussed in class.  Students should familiarize themselves with the nearest exit routes in the event evacuation becomes necessary.  You should notify your instructor at the beginning of the semester if you have special needs or will require assistance during an emergency evacuation.  Students should familiarize themselves with emergency response protocols at http://www.moreheadstate.edu/emergency
THE ANNOTATED LOCAL REVISION PROCESS:

LEARNING FROM EDITING
The purpose of this process is to address grammar or usage principles that you may not yet have under control.  Your personal "prescription" has been indicated by your writing, and you will use the editing symbols marked on your paper to refer to specific sections of your handbook.  Since we address overall (or global) revision as a separate issue, and since the goal of this process is simply to acquaint you with (or remind you of) standard customs of writing, you will not, for this assignment, revise whole sections or rewrite the entire paper (global revision comes later).  Even if you choose to rewrite later, you should nevertheless proceed with the local revision process on the first submission draft after it has been marked and returned. 


1. Number a variety of up to but no more than twenty editorial marks on your essay in the order of their occurrence.  Make your numbers easily legible (perhaps in pencil or a color that contrasts with the original text and with my editorial marks, which, as you see, are a lovely shade of green).

2. On a separate sheet of paper, number each response according to the corresponding comment or symbol in the text of your paper.

3. Most responses should consist of two parts:

    a. A revision of the error.   Use the handbook-s list of correction symbols and/or the instructor-s directions to find the appropriate handbook passage.  In order to be as specific as possible, scan the entire section indicated to pinpoint and digest the information you need.  In part "a," make the correction as simply as possible.  A punctuation correction, for instance, may list the word preceding the error, the appropriate punctuation, and the word after it.  It is usually not necessary to rewrite the whole sentence unless the revision is for sentence structure.  For spelling errors, just check a dictionary and practice writing the word correctly a few times.

    b. A brief statement, in your own words, of the usage principle that applies.  After reviewing the handbook principle, briefly paraphrase (translate into your own words) the principle--just enough to let me know that you really understand the concept.  If you don’t, schedule a conference.

The only items that will not need a "b" part are spelling errors.  However, diction errors ("d" or "ww") and commonly confused words, such as the homophones "to-two-too" or "there-their-they-re," should provide a part "b" that defines both the misused word and the revision.  If the diction error is not referenced to a page number in the handbook-s "glossary of usage," check a dictionary.

4. Respond to localized organization/content comments such as paragraphing and development of ideas only if you have fewer than twenty surface features marked.  Your revision in such cases should be to either clarify or supply missing content or to suggest what you would do in a subsequent draft.  

For passages that are too close to the original source yet not quoted directly ("texthugging" or "TH") either paraphrase the idea in your own words or quote precisely.  For passages marked "attribution" (or "Att"), clarify the source of the idea ("According to...).

5. Paperclip your revision sheets to the original text (final draft only‑‑not prewriting) for submission two class meetings after you have received the marked essay.

6. If your revisions are careless or incorrect, they will be returned for further revision, or, if you are not satisfied with your grade on the local revision, you may re‑do the circled items and resubmit. Since each annotated local revision is worth a possible twenty points, on papers with fewer than twenty marks, each revision will be pro-rated for its share of twenty points.  

7. If you have trouble understanding any particular item or even the process in general, please schedule an appointment to let me help you get it right the first time. 

STUDENT-TAUGHT FALLACY LESSONS

The presenters should first explain the principle and offer examples from their reading and observation and lead classmates through the application of the principle to specific situations.  In addition to general examples, presenters should choose or create hypothetical illustrations from educational contexts. I will be glad to preview the respective principle with each presenter to facilitate understanding and confidence before the presentation.  Each presenter should be prepared to present on the day the category of fallacies appears in the course calendar.


Fallacy




           

Presenter

FALLACIES OF INDUCTION:

1.
Overgeneralization 

2.
Caution with statistics 

3.
Post Hoc Ergo Propter Hoc

4.
Correlation mistaken as causality 

5.
False analogy 

6.
Slippery Slope 

FALLACIES OF DEDUCTION:

7.
Misapplied (Sweeping) Generalization 

8.
Equivocation

9.
Hypothesis Contrary to Fact

10.
False Dilemma (a.k.a. Either-Or Thinking)

FALLACIES OF RELEVANCE:

11.
Red Herring (a.k.a. Diversion Tactics) 

12.
Appeal to (False) Authority 

13.
Ad Hominem 

14.
Ad Ignorantiem (a.k.a.) Shift in Burden of Proof 

15.
Bandwagon (a.k.a. Common Practice, Ad Populam)

16.
Tu Quoque  

17.
Loaded Language (a.k.a. Weasel Words, Double Speak) and Loaded Questions

Emotive or Psychological Appeals (pity, fear, tradition, loyalty, etc.)
18.
Guilt by Association
19.
Begging the Question (a.k.a. Circular Reasoning)
20.
Straw Man (or Straw Doll)
21.
Special Pleading (a.k.a. Compartmentalization)

22.
Poisoning the Well
Research/Debate Topic Suggestions

1. Are single-gender classes the only way to ensure equal educational opportunities for boys and girls?

2. Should ability-level tracking be abandoned?

3. Should English immersion replace bilingual education?

4. Is full inclusion always the best option for children with disabilities?

5. Should instruction be matched to student learning style?

6. Should schools try to increase students’ self-esteem?

7. Should moral education be part of the school curriculum?

8. Is IQ a useful educational tool?

9. Can Howard Gardner’s theory of multiple intelligences transform educational practice?

10. Will a push for standards and accountability lead to more motivated students?

11. Do recent discoveries about the brain and its development have implications for classroom practice?

12. Is the whole language approach to reading effective?

13. Should schools embrace computers and technology?

14. How can effective teaching be assessed?
15. Can a zero-tolerance policy lead to safe schools?

16. Should the U.S. be evaluated against schools in other countries?

17. Should curriculum be standardized for all?

18. Should church and state separation be maintained in schools?

19. Should school attendance be compelled?

20. Can “character education” reverse moral decline?

21. Should multiculturalism permeate the curriculum?

22. Can federal initiatives rescue failing schools?

23. Do high-stakes assessments improve learning?

24. Have public schools failed society?

25. Are vouchers an appropriate choice mechanism?

26. Can charter schools revitalize public education?

27. Have public schools adequately accommodated religion?

28. Is full inclusion of disabled students desirable?

29. Is class size crucial to school improvement?

30. Is the No Child Left Behind legislation the answer to better learning?

Other Research Topic Suggestions
Learning

Multiple intelligences

Diverse learning styles

Motivations





Processes

Barriers/challenges 

Intellect vs. Whole Child 

Teaching
Motivations

Preparation

Quality assessment

Philosophy/theory

Barriers/challenges

Certification 

Tenure

Assessing Learning
Formative vs. summative

Authentic assessment

Competency testing

Performance-based assessment

Grading scales

State Competency Testing

Kentucky Education Reform Initiatives
School funding

School governance

Family resource centers

Teacher standards

Core curriculum

Program of studies

KDE structure and performance


Changes in the Writing Portfolio
Social / Political Issues
School voucher system

Church and state

School safety and violence

Teacher salaries

Private schools

Home schooling 

Character Education 

National Curriculum 

More Time in School

 Level / Discipline Issues


Primary


Whole language and “basics”


Multi-age grouping


Readiness


Cooperative learning



Intermediate

Writing and math portfolios
Developmentally appropriate practices

Cooperative learning



Secondary


Extracurricular activities


Title IX


Graduation requirements


Certificates of attendance


Foreign language requirement


Arts in the curriculum



Higher Education


The value of a college degree


Causes and effects of rising tuition


Tenure


Distance learning


Internet universities

Student Information and Contract

Spring 2009
Name______________________________________ Classification___________ Age________

Local Address_______________________________________    Local Phone_______________



______________________________________________________________________________

Permanent Address_____________________________   Permanent Phone_________________

____________________________________Preferred e-mail_____________________________

Major/minor program(s)__________________________________________________________

Full- or part-time enrollment______________________________________________________

Career plans___________________________________________________________________

Marital/family status_____________________________________________________________

Campus activities/Work obligations_________________________________________________

Agreement
I have read the entire syllabus for Eng 200 and understand the purpose and structure of the course, the assessment methods, student responsibilities, and the attendance / tardiness policies.  I agree to maintain faithful attendance, regular preparation of assignments, and careful class notes. I also agree to seek the instructor’s help as needed to in order to succeed in this course.

__________________________________________

Signature




Date

On the back of this page, please describe your experiences in previous writing courses and your expectations of your development as a writer in this course.  Also, let me know any other information that I may need to understand your learning style, personal needs, or pressures that may influence the success of our work together.










