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PRINCIPLES OF RESEARCH & WRITING:

[image: image3.wmf]SUMMARY OF RELATED CURRICULAR MANDATES

(Emphasis Added)

http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/default.htm  

PROGRAM OF STUDIES

ELA-6-R-3
Students will respond to transactive reading materials (informational, practical/workplace, and persuasive), supporting ideas through summarizing and through identifying main ideas, details, and examples.

ELA-6-W-1
Students will respond to reading, listening, observing, and inquiry through applying writing-to-learn strategies in situations such as graphic organizers, notetaking, journals, and logs and writing-to-demonstrate-learning strategies in situations such as graphic organizers, open-response questions, and summaries.
ELA-6-W-3
Students will write transactive pieces (writing produced for authentic purposes and audiences beyond completing an assignment to demonstrate learning) based on personal experience, reading, listening, observing, and/or inquiry (additional supporting Academic Expectation 6.3).

ELA-7-R-3
Students will respond to and analyze transactive reading materials (informational, practical/ workplace, and persuasive) through raising and addressing questions, making predictions, drawing conclusions, solving problems, and summarizing information (additional supporting Academic Expectation 5.1).

ELA-7-W-3
Students will write transactive pieces (writing produced for authentic purposes and audiences beyond completing an assignment to demonstrate learning), based on inquiry and/or personal experience that show independent thinking and incorporate ideas and information from reading, listening, observing, and inquiry.

ELA-8-R-3
Students will analyze transactive reading material (informational, practical/workplace, and persuasive) to create responses through addressing issues, confirming predictions, paraphrasing information to support ideas, and formulating/supporting opinions.

ELA-8-W-2
Students will access technology and other resources to learn and to write, developing independent ideas, synthesizing information to support ideas, and using appropriate source citations.

ELA-EII-I-1
Students will access, compare, and document multiple sources of print and nonprint (e.g., computers, electronic media, interviews) resources for group, collaborative, and/or independent inquiry projects. 

ELA-EIII-I-2
Students will paraphrase and summarize to adapt information for specific purposes (additional supporting Academic Expectation 5.3). 

ELA-EIV-R-5
Students will apply reading skills to complete diverse tasks and projects which use materials relevant to individual postsecondary interests. 

ELA-EIV-W-5
Students will use handbooks, style manuals, and models to produce correct and effective communications and to document appropriately

CORE CONTENT FOR WRITING ASSESSMENT PRIMARY THROUGH GRADE 12

WRITING CRITERIA

(Assessed in all types of writing)

Correctness

· The writer demonstrates

· correct spelling

· correct punctuation

· correct capitalization

· appropriate documentation (e.g., citing authors or titles within the text, listing sources) of ideas and information from outside sources

        Responsible Reading
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“Response” – “able”
Analysis = examination of a whole to determine its components, looking beyond the surface to ascertain what lies beneath, “breaking down” an issue


able to respond 

accountable

Reading for which we must demonstrate accountability sometimes shares two conflicting characteristics:

1. Not our own choice, but

2. Lack of accountability can harm us

[image: image8.wmf]That means that, regardless of the fact that we may not want to read it, we know we have to if we wish to be successful.  Not only do we have to read it, we will be challenged to prove that we have processed the ideas.
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Entertainment

Information 
   Advocacy =  persuasive attempt, claim

Strategies for Analytical Reading

1. Textmarking

a. Highlighting – When everything is highlighted, nothing is highlighted

Underlining, circling, boxing, classifying with numbers, pointing with arrows, connecting with lines, asterisks, etc.

b. [image: image12.wmf]Look up the definition of unfamiliar words

c. Marginal notes

Labels, descriptive restatements, cryptic paraphrases

Translated into your own language, “In other words….”

2. Notes: reading, study, preparation notes

a. Label the set of notes with a citation of the source (author, author’s credentials, title, source, date, etc.)

b. Paraphrase the thesis and main ideas of the text, along with paraphrases of the supporting points and evidence.

c. Follow the order of the original, summarizing each paragraph or passage in your own words.

d. Quote sparingly

3.
Outline: Generate a formal outline for your presentation (paper or speech)

DOCUMENTATION MATTERS

(For Teachers and Older Students)

DEFINITION AND FUNCTION OF DOCUMENTATION


When you borrow or refer to information or ideas from someone else, you have two choices. 

Either:

1. Quote precisely and enclose the exact words with original typography in quotation marks
[image: image13.wmf]or

2. Paraphrase, meaning translate completely into your own words. 
Whether you quote or paraphrase, borrowed information or ideas must be documented. 

Documentation is a multi-step system of acknowledging sources of information used in research writing.  

The system serves two purposes:
· Writer credibility

· Evidence of having done “homework” on the subject

· Demonstration of honesty in scholarship 

· Reader access to the writer’s sources of information


Documentation is required for:

· A direct quotation  

· A paraphrase of a source’s idea, that is, any information that is not first-hand for you or is not common knowledge. It doesn’t have to be quoted, just borrowed.   

· Pointing to a source for further information

ABOUT BORROWING INFORMATION, IDEAS, OR WORDS 

In a research-based paper or feature article, you will probably use information from a variety of sources, but you should avoid directly quoting most of the information. Instead, you will probably paraphrase most of it and quote sparingly. Don’t forget, however, that whether you quote or paraphrase, you must still acknowledge your source of information.   

There are two kinds of plagiarism:

1. Intentional - using someone else’s ideas or words and dishonestly passing them off as your own.

2. Unintentional - carelessness in quoting, paraphrasing, and documenting.

Academics treat both very seriously. Plagiarism, whether intentional or unintentional, may result in failing a paper, failing a course, or expulsion from some institutions.


As scary as that sounds, both are easy to avoid by doing your own work and handling sources of information responsibly. Most students know better than to plagiarize intentionally, but unintentional plagiarism is a result of not knowing better. Two simple principles are all you need to know.

1. Always clarify the precise origin of borrowed material with the elements of documentation described below, and

2. AVOID TEXTHUGGING, which is an unacceptable hybrid of quotation and paraphrase, almost a direct quotation but only partially paraphrased, an incomplete translation that is too close to the original text in wording and sentence structure 

ELEMENTS OF DOCUMENTATION

1.   List of Works Cited as the Anchor 

At the end of a researched essay or feature article, usually on a separate page, is the alphabetical list of sources mentioned or referenced in the paper. Each source’s citation contains every detail a reader needs to locate the published source. The Works Cited follows a format prescribed by the style, in our case, MLA.  A separate handout will demonstrate the format for various secondary sources as well as your own primary research (e.g., personal, telephone, or e-mail interviews). 


The first element of a citation (usually an author’s last and first names or an article title--in the absence of an author) is the key term that must be included in an in-text clue. 

2.   In-text Clues


A writer must indicate locations within the essay when information has been borrowed or referenced--not only quotations but paraphrases as well.  The two methods are reciprocal, i.e., the more information provided in the first, the less required (sometimes none) in the other.
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a.    Introductory Attribution Signals  



To avoid “dropped-in” quotations or paraphrases, a signal phrase clues the reader for borrowed ideas or words: According to Howard Forcum.... or Forcum speculates that.... Proper attribution is not always accomplished with one introductory signal.  If you borrow several ideas from a source throughout a paragraph or passage, distinguish your own comments from those of the source with generous reminders to the reader that you are switching back: Forcum goes on to claim... or Later he argues….


If the source you are using cites another source, your attribution signal must recognize both the original source and your source as well: A staff writer for the Lyndon Times, Howard Forcum offers evidence from Dwight Buck, a mechanical engineer, who suggests that….


NOTE:  In an attribution signal phrase, include the element of greatest credibility, authority, or reputation for the source, whether the author’s credentials or the title of the publication.

b.    Closing Parenthetical Citations 



Clues to documentation are sometimes enclosed in parentheses, following borrowed information, either within the sentence or before end punctuation.  Unless it has been mentioned in the introductory attribution signal, the citation must point to the key term of the respective entry in the Works Cited, either the author’s last name or, in the case of no author, the document or article title, which may be abbreviated if it is long. If the attribution is to a third party cited within the source you cite, place qtd. in before the key term for the source you’re using.


Either the introductory attribution signal or a parenthetical citation must contain the key term (first element) in the Works Cited entry.

MECHANICS OF DOCUMENTATION

1.     Page numbers in parenthetical citations:

If you used the original print version of a source, and if it has more than one page, the parenthetical citation includes the page number on which the information appeared. For example, following the passage for which the attribution signal does not contain the key term from the Works Cited, material borrowed from page 23 of Forcum’s article is cited with no punctuation or abbreviation (Forcum 23). If the key term in the Works Cited entry is named in the attribution signal, the citation uses only the page number: Forcum states, “Direct quotation” (23).


No parenthetical citation is necessary at all

· if you are using a one-page printed source or an electronic version of even a multipage source

· and if your attribution signal names the key term in the Works Cited entry.


If the attribution signal does not refer to the key term in the Works Cited, the parenthetical citation is necessary: In a recent article in Time magazine, one author states, “Direct quotation” or paraphrase (Forcum 23).
2.    Coordinating attribution signals with parenthetical citations:

The attribution signal should contain the characteristic that lends the greatest credibility to the source.  If the author has authoritative credentials, they are more important than a name but may or may not accompany the name: The mayor of Lyndon, Howard Forcum, states, “[quotation]” (23).  One small town mayor was quoted as saying, “Direct quotation” or paraphrase (Forcum 23).

If the author’s credentials are not indicated in the source, it may be best to rely on the reputation of the journal, magazine, or newspaper title in the attribution signal: A recent article in Newsweek offers the explanation that “Direct quotation” or paraphrase (Forcum 23).

Try to include as much information as possible in the attribution signal for the first reference to an author and source, eliminating the need for frequent or lengthy parenthetical citations.  After a source’s credentials are established in your text, subsequent references may be the author’s last name in the introductory attribution signal or in the closing parentheses.

 3.    Integrating borrowed material into your own writing:

If you intend to rely heavily on a particular source for information scattered throughout a certain passage in a paper, the opening attribution signal should contain as much information about the significance of the author and/or document as possible in order to justify heavy borrowing.  You should also provide generous follow-up attribution clues scattered throughout the passage to acknowledge the origin of the ideas.  Be sure to provide transitional phrases to let the reader know when you switch back and forth between a source’s idea and your own.


When the dominant voice in a paper should be yours, avoid relying heavily on any one source or group of sources.  Most academic assignments ask not for scrapbooks of expert opinions and outside information, but rather for your own critical thinking on the topic supported by some outside evidence.
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As Evidence In Your Research Writing

For Younger Students (Without Works Cited)
When you borrow information from your reading to use as evidence in your paper, you must let your reader know 

· the name of the author, if one is given,

· the title of the article, 

· the name of the magazine or newspaper, and 

· the date it was published. 

For example, you might write: 

According to Jim Williams, in an article called “The Dangers of Cell Phones” in the Lexington Herald-Leader on March 4, 2002, “Driving while talking on a cell phone has been the cause of an estimated 4,000 accidents in the past year.”

Notice three things:

· That the exact words that you borrow from an article must be inside “quotation marks,” just as if the writer’s words are part of a dialogue.  If you don’t borrow the words and are only using some numbers from the article, you don’t need the quotation marks. 

· That the title of an article is also enclosed in “quotation marks”

· That the title of a magazine or newspaper is underlined.

Suppose that you borrow an idea or some information from an article but you choose not to use the exact wording with quotation marks.  Then, you must be sure that you change all the words into new sentences with different words that mean the same thing (called paraphrasing).  In other words, you must either:

· Quote exactly and use quotation marks or

· Translate the words completely into your own words and sentences that mean the same thing.

Either way, you still must give credit to the source as shown above. A paraphrased version of the quotation above might look like this:

According to Jim Williams, in an article called “The Dangers of Cell Phones” in the Lexington Herald-Leader on March 4, 2002, nearly 4,000 accidents over the past twelve months were the result of a driver using a cell phone. 

Online Resources

World Wide Web
- navigated by

- typing in URL (uniform resource locator)

- clicking on hypertext links 

- entering search terms into a search engine or tool (such as Yahoo or AltaVista)

- wide variety of materials (ordered roughly by less to more reliable or objective):

1.
Entertainment, Business, and Advertising Interests (.com)

- Leisure, hobbies, etc.

- Corporate home pages

- Sales and purchasing opportunities

2.
Personal Interests and Services

- Personal home pages

- E-mail

- Newsgroups, listservs, chats

- Trash

3.
News Sources and Online Periodicals (several linked from class page)

- Online versions of newspapers and magazines

- Range of degree of reliability 

4.
Public Service Interests

- Government agencies: federal, state, local (.gov)

- Health, social services, etc.

- Clearinghouses of reliable information

5.
Professional and Academic Interests

- Educational institutions, agencies (.edu)

- Scholarly and professional documents (.org)

- Reliable sources of information


Databases
- provided by institutional service or personal subscription

1.
Library Catalogs, etc.

2.
Subscription Service to Publications in Professional/Academic Fields (Lexis-Nexis, ERIC, 
PsychLit, etc.)

3.
Subscription Service to Periodicals, Scholarly Journals, etc.

- - KYVL (http://www.kyvl.org) access to EBSCOhost*, Library’s access

    CQ Researcher, FactSearch, etc.

*Tip: For comprehensive indices of general and some scholarly periodicals in EBSCOhost, select the following databases-- Academic Search Premier, MAS Ultra - School Edition, MasterFILE Premier, Newspaper Source, TOPICsearch. Always select “Full-text” before entering the search term.

QUOTING, PARAPHRASING, CITING, AND ATTRIBUTING A SOURCE

Original Passage (with EBSCOhost citation)

Title: Efforts fail to deter college drinking 


Source: USA Today; 03/25/2002

Author: Mary Beth Marklein 




Database: MasterFILE Premier

Binge-drinking rates among college students remained "remarkably" stable at about 44% over eight years despite numerous efforts to combat the problem, a study out today says. Moreover, among traditional-age college students who live away from home, 70% of those who drink are binge drinkers, it shows.

"Very strong forces are continuing to support this level of drinking on campus," says lead researcher Henry Wechsler of the Harvard School of Public Health. "We consider this to be a serious public health problem."

The findings, published in the March issue of the Journal of American College Health , are based on 2001 data. The study follows up similar research by Wechsler in 1993, 1997 and 1999. In each case, researchers surveyed a nationally representative sample of more than 10,000 full-time students at 119 institutions in 38 states and the District of Columbia.

Binge drinkers were defined as men who consumed five or more drinks in a row and women who had four or more at least once in the two weeks prior to completing the questionnaire.

==========================================================================

Summary & Paraphrase with Introduction & MLA Citation

As new freshmen arrive on college campuses this fall, are they likely to encounter an “Animal House” atmosphere, or is mindless college drinking overstated? To help us explore that issue, Mary Beth Marklein published an article last March in USA Today suggesting that binge drinking among college students is still a problem.  Her article, “Efforts Fail to Deter College Drinking,” cites a 2002 report on research conducted the year before by the Harvard School of Public Health.


According to Marklein, the study claims that the rate of binge drinking has held steady around forty-four percent for nearly a decade and that as many as seventy percent of typical college students who drink also binge drink.  Marklein goes on to quote the main researcher for the Harvard study, Henry Wechsler, who notes, "We consider this to be a serious public health problem."


How do you know if someone has a problem with binge drinking? Marklein writes that the study considered “men who consumed five or more drinks in a row” or “women who had four or more” drinks in the past two weeks to fall into the category of binge drinkers.

Work Cited

Marklein, Mary Beth. “Efforts Fail to Deter College Drinking.” USA Today 25 Mar. 2002. MasterFILE Premier. EBSCOhost. Camden-Carroll Lib. Morehead State University. 1 Sept. 2003. http://search.epnet.com 

Assignment: Personalized Transactive Research Project

The Topic

The topic for this paper should be one that is of compelling personal interest to you. Begin by inventorying the issues in your life or in the lives of family members or friends that cause you concern or present controversy. If you can’t think of such a topic from your own life, you may choose one from the list of samples provided earlier in the semester, one that is related to a class you are taking, one that relates to your chosen career, or anything from current events.  The topic you choose to research should be a relatively current controversy or unsettled issue that is not only of personal concern but that professionals are writing and talking about as well.  Don't stop with a broad, general issue, but find a specific angle or aspect of a concrete issue that is limited in scope.


Finding and narrowing a topic as soon as possible will be facilitated by:



1.  Reading and watching the daily news,



3.  Exploring the EBSCO and FactSearch databases and online news sources, and



4.  Conferencing with me.

The Procedure

Because we are focusing on process as well as product, you will be working on this project from now until the end of the semester, but procrastination is not an option.  You will begin immediately to use the strategies above for topic exploration and building a working bibliography (a set of source cards).  You will not only conduct secondary research (outside sources from the library and Internet), but you may conduct some primary research as well (interviews, surveys, etc.).  You will be closely monitored and evaluated through every step of the process, and you will produce several drafts toward publication in your final portfolio. 


This paper will not only include a list of Works Cited, but it will also employ in-text, parenthetical citations and attribution signal phrases.  Be sure that you have your handout called “Documentation Matters” with you as we discuss these processes.  If you have misplaced it, ask me for another copy.

The Product

The paper you present at the end of the semester should constitute YOUR critical analysis of the topic.  Of course, you will document evidence from outside sources, but the main voice in the paper will be yours (Yes, you can use the pronouns, I, we, and you!).  You will lead your listeners and readers through the background issues, the diverse viewpoints, and your critical thinking process to persuade them that your opinion is credible.  The paper should not be a dry, lifeless account of what everybody else has to say on a subject of no interest to the average thinking person.  You should find an engaging interest angle to relate the topic to the lives of real people, applying your argument to your listeners and readers and using personal experience as much as possible.  Your paper should make a contribution to the discussion of this issue that no one else has made or can make.

Students always want to know, "How many pages does it have to be?"  We're interested in quality, not quantity.  I don't count pages or words.  However, students in the past have discovered that, if a writer demonstrates that he or she has done the necessary homework on a topic, provides the necessary background to understand the issues, outlines and analyzes the conflicts, and leads a reader through a critical analysis, it's not likely that the product will be much less than eight pages. 

*TOPICS

Absentee fathers

Affirmative Action

After –school Activities 

Airline security

Amber alert

Backpack injury

Birth order

Bottled water

Cell phone dangers

Child Labor 

Children and competition

Children and divorce

Children’s rights

Circumcision

College football playoffs

Electromagnetic fields

Electronic copyright

Ephedrine

Fast Foods & nutrition

Foreign Languages

Frivolous lawsuits

Gasoline prices

Grandparents’ rights

Hate crimes

Hazing 

Human cloning

Identity theft

Insider trading 

Interracial adoption

Kidnapping 

Light deprivation

Music & I.Q.

Music Downloads

Olympics & drug testing

Online shopping

Organ donation

Oxycontin

Pet Neutering

Pet therapy

Pheromones

Teen Shoplifting

Product liability

Racial profiling

Radon

Reality TV

Recovering suppressed memories

Recycling

Road rage

Rudeness & manners

School bullies

School Policy

Second Hand Smoke

Sibling rivalry

Sleep deprivation

Sports & drug testing 

Step families

Teenagers & shoplifting

Telemarketing scams

Tobacco growers

Year-around school

Brainstorming

	Something that’s bugging me right now
	What’s at stake? 

Why do I care?
	Who’s involved?
	What will happen if nothing is done?
	What would I like to see happen?
	Who needs to hear about this?

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


SAMPLE OUTLINES, TRANSACTIVE RESEARCH PROJECT
Disclaimer: None of these models are intended to be prescriptive.  Do not try to force your ideas into any of these patterns or strictly adhere to the substructure indicated.  These are merely samples of different approaches with possible directions for substructural development.  Your outline may generally follow one or more of these approaches, but it will look very different in terms of the number of main points and subpoints.

PROBLEM-SOLUTION

Target audience: To whom is the paper addressed; who needs to hear it?

Thesis: Not just a statement of topic (what the paper is about) but your message to the target audience about the topic, a statement of your opinion, advice, conclusions about some controversial aspect of the topic.

I.
Introduction

A.
Opening


1.
Attention hook - startling statistics, a dramatic story, a challenging question, etc.

2.
Establishment of the issue at hand

3.
Significance to society in general and the target audience in particular

4.
Your personal interest in or experience with the issue

5.
Your thesis statement

6.
A preview of the main points

B.
Establishing the issue 

1..
Overview of the problem or controversy

a.
Information from source(s)

b.
Personal experience or observation

2.
Background information

a.
Definition of key terms

b.
Information from source(s)

c.
Personal experience or observation

II.
First main point: exploration of the problem (sample strategies)

A. 
Examples of the problem

1.
Information from source(s)

2.
Personal experience or observation 

B.
Process: how did the problem develop?

1.
Information from source(s)

2.
Personal experience or observation

C.
Types or kinds of problems involved

1.
Information from source(s)

2.
Personal experience or observation

D.
Causes and effects of the problem

1.
Information from source(s)

2.
Personal experience or observation

III.
Third main point: your recommendations for solving the problem

A.
Solutions offered by others

1.
Information from source(s)

2.
Personal experience or observation

3.
Critical analysis of various perspectives

B.
Your critical thinking about more effective handling of the problem

1.
Information from source(s)

2.
Personal experience or observation

3.
Your proposal, attempt to clinch your thesis

4.
Solvency (how your proposal would solve the problem) or recommendations for further exploration or action

5. Conclusion (maybe echo the attention device?)

PRO-CON or CRITICAL SYNTHESIS

Target audience: To whom is the paper addressed; who needs to hear it?

Thesis: Not just a statement of topic (what the paper is about) but your message to the target audience about the topic, a statement of your opinion, advice, conclusions about some controversial aspect of the topic.

I.
Introduction

A.
Opening


1.
Attention hook - startling statistics, a dramatic story, a challenging question, etc.

2.
Establishment of the issue at hand

3.
Significance to society in general and the target audience in particular

4.
Your personal interest in or experience with the issue

5.
Your thesis statement

6.
A preview of the main points

B.
Establishing the issue 

1..
Overview of the problem or controversy

a.
Information from source(s)

b.
Personal experience or observation

2.
Background information

a.
Definition of key terms

b.
Information from source(s)

c. Personal experience or observation

II.
The point of view or “school of thought” about the issue

A. Introduce the advocates for this position

B. Provide their credentials and authority

C. Review their arguments

1. Establish the thesis

2. Establish the main points

3. Examine the supporting evidence

a. Test the evidence for methodology

b. Test the evidence for interpretation

4. Examine the reasoning

D. Examine the influence or significance of the argument

E. Point out strengths and weaknesses of the argument

III. Second (then third, etc.) point of view or “school of thought” about the issue

A. Introduce the advocates for this position

B. Provide their credentials and authority

C. Review their arguments

1. Establish the thesis

2. Establish the main points

3. Examine the supporting evidence

a. Test the evidence for methodology

b. Test the evidence for interpretation

5. Examine the reasoning

6. Examine the influence or significance of the argument

D. Point out strengths and weaknesses of the argument

IV. Draw your critical conclusions

A. Which arguments sway you?

B. Does more investigation need to be done?

C. Are resources needed to explore the issue further?

D. Do changes need to be made in the way the issue is studied and discussed?

Researched Transactive Writing

(A Sample Outline for Younger Students)

Topic: The subject you will write about

Message: A sentence that states your opinion or advice about the topic.

A persuasive message tries to get someone to change an opinion or behavior. It may offer a 

warning.  It tells the target audience what they should think or do. It may offer a solution to a problem.

Target audience: Who needs to hear this message? Imagine yourself writing to this person or persons.

The Plan: An effective persuasive writing needs a plan.

Paragraph 1:  Introduction

· Attention hook: surprising statistics, a dramatic story, or a challenging question

· Why you care about this problem.

· Why your target audience should care about this problem.

· Your message to that target audience or solution to the problem.

· A preview of the main points of your paper

Paragraph 2:  Background information: Do you need to

· Define any words?

· Explain any history?

· Provide any information from another source? 

· Share a personal story or example you’ve seen?

Paragraph 3:  The first reason that you believe there is a problem

· State the reason clearly

· Offer evidence, maybe

+  information from your reading and/or

+   an example, either from personal experience or something you have witnessed

· Explain why this evidence is important to your target audience.

Paragraph 4:  The second reason that you believe there is a problem

· State the reason clearly

· Offer evidence, maybe

+  information from your reading and/or

+   an example, either from personal experience or something you have witnessed

· Explain why this evidence is important to your target audience.

Paragraph 5:  The third reason that you believe there is a problem.

· State the reason clearly

· Offer evidence, maybe

+  information from your reading and/or

+  an example, either from personal experience or something you have witnessed 

· Explain why this evidence is important to your target audience.

Paragraph 6: The closing

· Review the reasons that you believe what you do about the topic.  

· Try to persuade the target audience what should be done to solve the problem.

· Close with a powerful sentence that echoes your attention hook

Online Resources Cited

Kathryn Mincey Homepage

http://people.morehead-st.edu/fs/k.mincey/ 

Exploration of the specific pages for writing classes (Eng 099, Eng 200) provides links to many other support materials.

Article Describing the Transactive Research Process


www.citejournal.org/vol2/iss3/english/englishart1.pdf

" 

www.citejournal.org/vol2/iss3/english/article1.cfm 

www.citejournal.org/vol2/iss3/english/englishart1.pdf



Handouts for this Presentation

http://people.morehead-st.edu/fs/k.mincey/KCTE2004.doc 

Kentucky Virtual Library Access to EBSCOhost

http://www.kyvl.org 

Web Resources to Teach Quotation, Paraphrase, Summary, and Attribution

to Avoid Plagiarism:

http://writing.colostate.edu/references/sources/working/index.cfm 

http://www.ohiou.edu/esl/help/quotation.html 

http://rwc.hunter.cuny.edu/writing/on-line/qpp.html 

http://www.ohiou.edu/esl/help/quotation.html 

Kentucky Program of Studies

http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Program+of+Studies.htm
Kentucky Core Content for Assessment of Writing

http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Core+Content+for+Assessment.htm 

Writing Development Teacher’s Handbook

http://www.education.ky.gov/KDE/Instructional+Resources/Elementary+School/Intermediate/English+Language+Arts+-+Writing/default.htm 

Parents’ Guide To Sharpening Your Child’s Writing Skills

http://www.education.ky.gov/KDE/Instructional+Resources/Student+and+Family+Support/Parents+and+Families/Resources+for+Parents.htm 


Myth:


If I change every 3rd or 5th word, or if I flip-flop the order of the words in the sentence, I’m not “copying,” so I don’t have to document.





Myth:


All I have to do to document information used in a paper is to list the source at the end. I don’t have to let the reader know inside the paper which information came from what source.








Kathryn Mincey

Morehead State University


